
CATS: A Guide for Faculty Members 
Course and Teacher Surv or  CATS process, please contact the Vice Provost for Teaching 

and 



What questions are asked? 
CATS is intended to be a minimum survey, and it is assumed that faculty, departments, and colleges 
may want to add additional questions. A copy of the digital instrument is appended to this Guide. 

 
 
May I add questions of my own? 
You are free to add your own additional questions to CATS. You may, if you wish, send your 
additional questions to the Office of Strategic Planning and Institutional Effectiveness by emailing 
CATS-QUESTIONS@villanova.edu no later than 4 weeks prior to the end date of a full semester-
length course and no later than 3 weeks prior to the end date of a shorter course. Your college or 
department may also have supplemental questions, so please check with your chair before adding 
your own questions. Additional questions will appear at the end of the survey. 

 
 
What is the relationship between the grades I give students and the ratings they give me on 
the CATS forms? 
The relationship between student ratings and grades has been extensively studied by social 
scientists, and there is little evidence for the common view that students trade high student ratings 
for high grades or punish instructors with high standards. Indeed, the results of Villanova's study 
completed in 2011 are reported below and indicate grading has an inconsequential impact on CATS 
scores. At Villanova, some of the most lenient graders get low scores and some of the most 
demanding teachers get high scores. On the other hand, students do not respond well to grading 
practices that they perceive as arbitrary and unfair, and they will express their resentment about 
what they perceive as unfair grading practices when it comes time to fill out the CATS forms. Rather 
than trying to give high grades, new faculty members should focus on giving students greater clarity 
about expectations. One experienced faculty member put it this way: 



• The provost, the vice provost for academics, and the associate vice provost for teaching and 
learning; 

• Selected administrators in the Office of Strategic Planning and Institutional Effectiveness and 
in UNIT; and 

• Employees of eXplorance Inc., proprietor of the software used for CATS. 

Deans may designate all or portions of access under their purview to relevant administrators and 
faculty members. 

For the faculty in the College of Engineering, College of Liberal Arts and Sciences, and School of 
Business, results for the D&I questions are only accessible to the chair/program director of your 
home department. For College of Nursing faculty, D&I results are only accessible to the college’s 





Explanation of variance of responses of overall evaluation of value of the course 
(Question 29: Overall Value) 

 

Question Percentage of total cumulative variation 



students. In the fall semester of 2022, the single opened CATS question changed to two open-ended 
questions. The APC also oversaw the administration of the CATS change from a paper to a digital 
format. The APC continues to monitor the administration and the reporting of CATS and is always 
looking to improve both. 

 
 
General Principles for the use of student ratings for faculty evaluation and development: 
(Issued November 25, 1996) 
In using and interpreting student ratings, committees, department chairs and other administrators 
should be guided by these principles: 

 
1. Student ratings are a valuable source of data about effective teaching. (Research shows that 

they are highly reliable and stable and are relatively valid against a variety of indicators). 
2. Student ratings must be supplemented with other sources of information about teaching, such 

as: syllabi; tests; grade distributions; faculty self-evaluations; and reports of class observations 
by colleagues. 

3. Student ratings are only one tool for helping to improve teaching. Ratings can be a valuable 
source of information that aids in instructional improvement. They may help to identify particular 
aspects of a course that 



In addition to the principles listed above, administrators and peer committees are required to 
follow the recommendations listed in the next section summarizing Villanova’s study 
examining the effect demographic and situational variables have on CATS scores. 

 
 
The Effect of Demographic and Situational Variables on Undergraduate CATS Scores (Final 
Report June 2012) 

In 2010-2011, the Academic Policy Committee (APC), the Office of Planning and Institutional 
Research (OPIR) and the Office of Academic Affairs (OAA) partnered to complete a study 
investigating the effect of demographic and situational variables on CATS scores in undergraduate 
courses. APC and OPIR chose to assess the effects of 13 variables that were either suggested by 
Villanova faculty or have been frequently investigated in the extensive published literature on student 
surveys of faculty teaching. 

OPIR contracted with Dr. Luke Keele, an Associate Professor of Political Science at Pennsylvania 



1. Faculty and administrators should always view CATS scores as only one indicator in the 
evaluation of faculty teaching and, recognize that these data are based on student 
perceptions. Remember Villanova’s rationale for surveying students about teaching 
effectiveness: 

2. "Generally, we feel that student perceptions are a useful component of understanding 
teaching effectiveness. The CATS results can give you as a faculty member an additional 
source of information about how students perceived your classes. They can also give useful 
information to your Chair who can, in turn, make useful suggestions for improving your 
teaching effectiveness. Ultimately the CATS results are used as one component of the 
overall evaluation of your teaching, which will be conducted by your colleagues and your 
Chair. It should be stressed, however, that the CATS results are intended to be a component 
of this process. Some people inaccurately describe the CATS surveys as "student 
evaluations." This is incorrect. At Villanova, only faculty and administrators evaluate teaching 
effectiveness. While student perceptions are taken into account in the process of forming 
those evaluations, the evaluations are made by faculty members and administrators, not by 
students." 

3. In view of the substantive differences across academic departments, faculty members’ 
scores should be compared primarily to departmental benchmarks (e.g., average scores). 

4. Small differences, such as two tenths of a point, from departmental and college means on 
Questions 28 and 29 should be interpreted as inconsequential differences in order to 
appropriately mitigate the small differences attributed to some of the demographic and 
situational variables, especially the differences described in items 4 and 5 presented below 
in the “Detailed Results of the Statistical Analysis.” 

5. The class size, the rigor of grading, the time of day, the type of course, the class rank of the 
student and the student’s GPA do not have a consequential impact and therefore should 
not be emphasized when interpreting CATS scores on Questions 28 and 29. 

6. Faculty should not be concerned about asking students to spend 3 or more hours per week 
on course work outside of class, because higher workload is not associated with lower 
CATS scores on Questions 28 and 29. 

7. The age of the instructor, the number of years of teaching experience, and the type of full- 
time faculty member (tenure-track, tenured, or non-tenure track) do not have a consequential 
impact on CATS scores on Questions 28 and 29. Department Chairs should work with all 
faculty members to develop effective teaching, especially part-time faculty m 

 
Detailed Results of the Statistical Analysis (October 2012) 
The following eight variables had an inconsequential effect of 0.06 or less in either direction (higher 
or lower than the average score) on Q28: 

 
1. Class Size (under 30 or over 30 students) 
2. The student’s self-reported GPA 
3. The Student’s class rank (e.g., freshman, sophomore, junior or senior) 
4. The age of the faculty member 
5. Time of day class is taught (e.g., before 9:00 or before 10:00) 
6. The type of course (required or elective) 
7. The ratio of self-reported GPA to the class GPA 
8. The faculty member’s number of years of teaching experience (e.g., less than 15 years and 

more than 25 years) 
 
The following five variables had small effects around 0.1 to 0.21 in either direction (higher or lower 
than the average score) on Q28: 



1. As students report 
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